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make a task last longer than it need. Such intellectual
malingering only occurs when the pupil knows that if he
finishes his arithmetic quickly, either he will be made to
do more examples of sums he already can do, or will have
to do nothing.
Teachers sometimes complain that if they let children
work at their own rate and go on to some self-chosen occu-
pation when they have finished the appointed task, the
task is often scamped. If such is the case the children
still need further training in responsibility and here if any-
where should ' natural punishment', i.e. the direct conse-
quence of one's actions, be the educator. If a task is
scamped in order to read an exciting story book, it clearly
must be done again in a child's free tune.
Every subject well learnt contributes to the training in
concentrated effort and I have often thought that university
students would write better English, if from time to time
throughout their school and college life they wrote, and
re-wrote, deliberately and critically and at their own rate
an essay to be signed under the declaration ' This is the
best I can do '. At any rate, I have found it an admirable
way of getting middle-school children to take responsibility
for their style and to acquire a better standard.
(3) Lastly, there is a negative training that conscientious
folk are loath to give themselves—that of not working
when tired, and here a knowledge of one's rate of work
and length of period for steady effort is essential. If, as
a rule, a student who can concentrate on one subject for
a couple of hours at a stretch finds his attention wandering
after an hour, he should take action. If he is not unduly
tired a break for five minutes or a change of occupation
may be the effective cure; but should he find minor
remedies ineffectual, it is far better to leave off and go for
a walk, or a sleep, than sin against one's standard of steady
concentration.
Some people escape the difiiculty of training the self to

